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Abstract 
The aim of our study was to identify a series of socio-educational consequences in the case of ceratin remigrant students in 
primary school, by using an investigative approach combining quantitative and qualitativev research methods, so that wwe may 
offer a series of improvement solutions related to social, school and curriculum adjustment and the nature of educational 
relationships (teacher-student, student-student). 
The results allow us to assert that the remigrant studens is socio-educationally vulnerable and one must take conjucated, 
sustained and organised methods by means of building partnerships between parents, teachers and authorities. 
 
© 2015 The Authors. Published by Elsevier Ltd. 
Peer-review under responsibility of The Association “Education for tomorrow” / [Asociatia “Educatie pentru maine”]. 
Keywords: remigration, social, school and curriculum adaptation,readaptation, semilingualism; 
 
1. Introduction 
 
The remigration phenomenon or the return migration often bears negative consequences at social and 
educational level. The studies focused on return migration assert that this trial is a remedial one, occurred as a 
consequence of failed migration. 
The complexity of this phenomenon is given by the multiple approach perspectives (social, educational, 
demographical, psychological, economic, and juridical) but also by the uniqueness of each case, because each 
family represents a particular case, as a consequence of lived experiences. Hence, some families interacted 
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positively with the adoptive country and culture, whereas other families failed to adapt to the new culture. The 
impact of adoption culture, correlated in some cases with the parents’ culture, the time spent in a different country, 
acts differently upon each child. 
Our study focused on identifying the real socio-educational difficulties that remigrant students have, as they 
are indicated in the questionnaire applied to teachers, the parent focus-group and the colleague-colleague 
professional interactions. 
 
2. Characteristics specific to remigration  
 
We may identify a series of studies that analyze remigration from demographical, economic, political and less 
socio-educational perspectives. Therefore, there is empirical evidence to support the premise that remigrants who 
intend to return to their origin country will feel less forced to integrate in the destination societies and will be more 
motivated to keep the social and economic connections with their origin countries in order to prepare their return.  
By using a mode of linear regression and a series of statistical data gathered by means of random survey 
during a significant period of time 1979-1989 from Greek, Italian, Spanish, Yugoslavian and German emigrants, 
Waldorf (1995) we observed that remigration intentions are influenced by personal characteristics, workplace 
satisfaction,  and the years remaining until retirement. 
After Badea, the remigrant person is that one who returned to the country in the last 2 years after spending  a 
short period of time (minimum 6 month) or even a long one abroad.  
Vlase (2011) asserted that in the context of developing the transnationalism paradigm in the study of 
migration, the return is no longer considered a final stage of a linear process, as migrants prepare this stage 
through numerous visits and through financial and social handers. 
The term remigration may cause confusion when defined due to the fact that there are no constant, unitary and 
consistent concerns on behalf of authorities, who should be more responsible for a circular phenomenon of the 
migration phenomenon, closely monitored worldwide. Moreover, the research whose core study object is 
remigration is not conducted from an interdisciplinary/transdisciplinary perspective, considering the complexity and 
status of this phenomenon. 
We consider that the motives at the basis of return migration phenomenon are extremely complex and involve 
a constellation of factors and personal circumstances. The studies also indicate a variable that is in accordance to our 
study, namely the positive effect of education in the remigration intention. A possible explanation for this reason can 
be found in specialist literature. (Lucas &Stark, 1985), which indicate the fact that remigration must not be watched 
purely from an economic perspective, but also as a reason whose finality is education the members of the family. 
This study analyses the way in which children can influence the decision of the migrant parent to return to the origin 
country, but also the fact that if children’s career perspectives are seen as promising, the risk of remigration 
decreases. 
Another variable that influences return migration is constituted by the gender difference, in the sense that there 
are different perceptions of parents towards the future of boys and girls. While the concerns related to the keeping of 
traditions may be attributed to the feminine descendants, the concerns related to prosperity can be dominant for male 
descendants. 
The topic of remigration is tackled based on theoretical analysis models that stem from the impact of this 
phenomenon upon the family in general and upon the remigrant student in particular. Therefore, the neoclassical 
approaches explain remigration by means of using the terminology success and lack of success in the sense of 
accomplishment or lack of accomplishment of aimed objectives. (Casarino, 2004).  
From a structural perspective, remigration can be analyzed through personal and contextual factors that 
influence the plan of the child’s personality. In this context it is important to adopt a perspective that takes into 
consideration individual variables which generate distinct responses towards the same stimulus-event (Manasia & 
Hăhăianu, 2013).  
 Badea( 2009) sustains that the analysis of the migration phenomenon  tends to take into consideration a lot of 
aspects: effects on the  origin place, the reintegration of the returned migrants, the social mobility produced by the 
valorisation  of the migration experience, the dependence of the social, economic and familial context.  
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3. Purpose, methodology and results of the study 
 
Throughout our study the intention was to identify the social and educational consequences of remigration, 
attributed to primary school students, stemming from the premise according to which remigration produces effects 
that are related to establishing new relations with colleagues and with teachers who request didactical tasks that are 
far different from the educational system in the adoption country. 
Given that, we proposed to obtain some information, less investigated, related of the socio-educational 
implications of the returning migration and the coordination of these, we used a ascertaining study. In order that the 
target effects to be significant, we included in our sample that teachers who’s students remigrate after an experience 
for at least one year in a educational system from another country.   
As methodology, we used the method of questionnaire-based method, an instrument that was applied to a 
sample made of exactly 20 teachers for primary school who have one remigrant student in their class that was 
interested in this problem. In order to render the remigration effects significant, we considered we should include in 
the sample the teachers whose students remigrate after a period of less than a year in an educational system of a 
different country. 
The questionnaire applied to teachers having at least one remigrant student in their classes was made of some 
identity dates about the didactic degree, the experience, the level of training, the presence of a remigrant student in 
their class and after that a  set of open questions, which aimed at observing common points but also particularities of 
the casuistry. We must mention that the research methodology has an obvious qualitative substratum; hence the 
obtained results cannot be generalized and attributes to all remigrant students in Romania. For the questionnaire to 
be valid, it was set after a initial testing on a limited group of teachers, similar to our sample.         We have to 
sustain that the research methodology has an evident qualitative and observational substrate. The limiting of the 
results in the investigated target group also has other reasons: 
x The unique personality of each student 
x Individual social and school experience the student lived in the adoption country 
x Parents’ level of culture 
x Student’s and parents’ language skills 
x Duration of the migration 
x The subiectivity of the respondent theachers 
x The evident dynamic of the remigration  
x The lack of any comparative studies lipsa unor studii comparative 
The questionnaire aimed at obtaining answers referring to: 
x Specific adaptation and readaptation issues, Romanian school context of the student that return 
after having experience in different school contexts 
x Semilingualism phenomenon, seen as a distorted phenomenon from the natural linguistic 
competence and shaped in the student’s incapacity to speak clearly, coherently and elaborately 
x Anti-social behaviour issues 
x Optimization, improvement and effective management solutions for this category of socio-
educationally vulnerable students 
x The social perception of the remigrant student in his class  
The results we are going to present are reported to specialized literature, to the conversations with teachers 
who work with remigrant students and with the students’ parents. This way, from the received answers to the 
applied questionnaire, teachers identified the following socio-educational consequences that are specific to the 
remigrant student: 
 
 Presence of linguistic alternation, which causes difficulties in the teaching process and creates the 
semilingualism phenomenon at different levels, based on the duration of migration and the 
adoption country. Hence the students who have had linguistic experiences in countries such as 
Spain or Italy, England or Greece due to the similarities between Romanian and Italian or Spanish. 
Within classroom interactions, especially with the young students, pupils use one language or the 
52   Horat¸iu Catalano /  Procedia - Social and Behavioral Sciences  180 ( 2015 )  49 – 54 
other, inserting and adapting words, expressions and syntagms from the adoption language to suit 
the Romanian discourse and they often fail to speak correctly the two languages, they express 
themselves with difficulty and show poor vocabulary use, all these contributing to the occurrence 
of barriers and a certain emotional limitation. 
 Incapacity to respond suitably to school-related tasks is present in all cases, with an accentuated 
manifestation in the case of preparatory school and first grade students; 
 Difficulty of “ handwriting”, caused by the lack of this type of writing in migration countries 
(Spain, Greece); 
 Have issues in establishing communication relations and collaboration with colleagues and 
teachers; 
 Presents one of the following learning difficulties at different levels: learning difficulties specific 
to didactic situations, learning difficulties specific to non- didactic situations, learning difficulties 
specific common to more/all types of situations, learning difficulties for one discipline, cross-
sectional learning difficulties, learning difficulties characteristic to the external action-taking 
register, learning difficulties specific to  iconic and symbolic internal registers (Catalano, 2009); 
 The social negative stigma determined by remigration, which calls for guileful behavior, lack of 
adaptation, anxiety and doubt, students being subjected to isolation, social exclusion and seen as 
“outsiders”; 
 Lack of cultural identity and belonging to a national culture, as premise of a severe identity crisis; 
 Fear of new things, fear to attend classes; 
 Psychosomatic disorders: headaches, stomach aches, trouble sleeping; 
 They are tempted to lie in order to escape difficult situations. 
 
Special literature in Romania mentions few investigative approaches related to the remigration impact at 
the level of primary school student’s personality, even if the dimension of the phenomenon is obvious and covers 
pluridisciplinary domains. We summarized the following psychoindividual consequences bearing an impact at social 
and educational level:  
 Significant risk to develop a certain specific disorder in the prosocial sphere: emotional, 
behavioral, attention or relation difficulties (Luca & al., 2012) 
 Neuroticism/ hyperactivity/instability of attention (Manasia & Hăhăianu, 2013)  
 Adaptation of adverse curricula 
 Insomnia/headaches/stomach aches/lack of appetite (Manasia & Hăhăianu, 2013) 
 Readaptation issues and social integration (Luca & al., 2012)  
 Moderate or accentuated negative moods ( shame, sadness, fear, abandonment feeling, anger) 
(Luca & al., 2012); 
 Antisocial behaviour(Manasia & Hăhăianu, 2013) 
 Dependence on an adult (Manasia & Hăhăianu, 2013). 
The symptomology presented above cannot be attributed to all students in primary school included in that target 
group of remigrants, as behaviors differ according to gender, age of the student, duration of migration, personality of 
the remigrant student, but also the personality of those with whom he/she come into contact, colleagues and 
teachers. We consider there are significant differences between the symptoms shown above, specific to the age of 6-
10 years and the behaviour manifested throughout puberty and adolescence.  
The reliability and validity of methodological instruments we used have certain restrains, hence the validation 
of an instrument for a full screening of the behaviour and personality of the remigrant student, which will measure 
precisely the disorders, depressive tendencies, from light symptoms to severe ones, the mental and socioemotional 
state, welfare, somatic and psychosomatic disorders, from the moment the child is reintegrated in the Romanian 
educational system, requires juridical regulated institutional approaches, a certain flexibility on behalf of teachers, 
the approval and implication of parents and the interaction between the teaching staff and other responsible 
institutions of the state.  
The reintegration of remigrant students in the school year must be based on an obvious interaction between all 
institutions and people. Hence, the measures that impose have been taken from the answers provided by the 
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interviewed teachers, form professional conversations and focus-groups with parents, sometimes unhappy about the 
institutional rigidity.  
x Enabling of study equivalence by county school inspectorate  through their specialized 
departments and identification of the real level of schooling according to the experience obtained 
in the adoptive  learning system 
x Organization of equivalence exams where needed, in accordance to the framework; 
x Validation of screening instruments, with the purpose of identifying the symptoms specific to each 
remigrant student 
x Initiation of courses/modules/programs that teach Romanian, finalized in the acquisition of 
specific competencies to communicate in Romanian 
x Initiation of a methodology that renders the  curriculum adaptation, by using differentiation and 
customization teaching strategies, adaptation of the contents’ volume, using interactive group 
methods based on learning through cooperation 
x Involvement of parents in formal, nonformal and educational counseling activities, in view of 
adopting a behaviour that is in accordance to the needs of the remigrant student 
x Design and implementation of an Educational intervention program for the remigrant student. 
This can be done by customized approaches, as a unitary program might be difficult to apply, 
considering the particular character of each case. The customized activity that the teacher carries 
out in view of eliminating the obstacles specific to integration/reintegration of remigrant student is 
to be formalized by means of a customized intervention plan (Catalano, 2014) 
x Exploitation of experiences lived by students and parents in different countries, by initiating 
common lectureships parents-teachers-students, focusing on the topics specific to intercultural 
education 
x Establishing partnerships with responsible institutions responsible with underage protection. 
Along with the radical change of all environmental types, traumatizing experiences can occur for the 
remigrant students, unless the factors in the school and community environment act immediately by drafting and 
projecting approaches based on learning experiences and the building of a sense of group belonging.  
The implementation of the above set of measures is not an easy activity, as the implication of several 
factors cannot be made altogether, given that each remigrant student represents an individual case, with a different 
symptomatology.  
 
 
Conclusions 
 
Statistical data and the dimension of the migration phenomenon allow us to asset that in the shortest timeframe, 
the responsible authorities in the Ministry of National Education and the Ministry of Labor, Family, Social 
Protection and the Elderly need to envisage the drafting of a remigration legislation meant to ensure protection and 
social, educational psychological ad economic security that is necessary to these categories of vulnerable people.  
The juridical support must start from the ecological-transactional approaches of human development, which 
claim that this is decisively influenced by different factors in the environment such as: protection and vulnerability 
mechanisms adaptation capacity, resilience, positive or negative experiences, lived in significant moments in the life 
of both adults and children.  
Remigration also created the bilingualism or semilingualism phenomenon, having affective consequences, 
considering the fact that the affective function of language is manifested in the native language and not in the 
adoption one. Consequently, one must provide customized solutions in view of recovering linguistic gaps, by means 
of organizing a preparatory school year in order to learn Romanian or to pass through learning modules at the same 
time with specific curricula.  
Despite all the negative aspects we may identify in specialized literature positive feedback effects of the 
remigration phenomenon, which consists in remissions (Rapoport and Docquier, 2004), commercial networks 
(Gould, 1994; Rauch, Trindade, 2002), new competencies and transferred experience from the adoption country, 
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(Domingues Dos Santos, Postel-Vinay, 2003)stimulation for shaping human capital in the origin country through a 
mirror effect encouraging the local population to invest in their own education. 
Our qualitative and partially quantitative endeavor, the dimension of the remigration phenomenon, the specific 
rights of these categories of people derived from human rights and psychoindividual, social, educational 
vulnerability enable us to undertake a specific legislative approach in view of sending the Romanian Parliament a 
remigration law which will provide ethical, deontological, social, educational, economic comfort to the Romanian 
families entering the circular game of migration. 
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